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, , .This small booklet dOcribes theAffective 'Halation . AO
Prognali established- ini-Ehiladelphia in 1967. The 'Program' uses 'various .

classroom tmohniquis such as the frobleks, plans, and sharing. ,, g 1

t .,

classroomstiaiture to foster studentleaderahip and cooperation;.
using'groathroles, feedback, and kocessing;7.and being responsive tO
student concerns. In February.1975,Ahe prqgras inaugurated, at tic
separate 'sites, a Program- called School for All Ages. Theprogramls,
-designed tp speak tothe problems of age segregatian and the negative

+aspects 'of competition. TheSchoolsgfor All Ages.4s.but owl of ,

. Ikeveral alternative structures, sponsored and developed tly this
1 .

progras. Others inciide an alternative high scgooT and a parent'
education progiadm.! It is indicated that the methods used by the..
Affectlive Edutation Proltam_Aield statistically significant results- ;

for students,mhen measure-4 on standardized reading tests at. the ,k

elementary. middle, and senior high school levels. Three aspects'of '

the program have been cited by_T4le III of the Elementary and:
Secondary Education Act as xemplary projects vorthy.of validation;
the Communicationt Network,' vhill focuses on tsprlving listening,
speaking, read writing;and theaeacher Expectation Project,

. .

,thich raises teachers' awareness of how low expectations intluence
-, their students' abilities to learnvand the School for All Ages.*
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Conspiracy of Silerfce'

a.

The cheld's.fifth freedom is the right to know what he feels . willrequire . . new mores for our schools which will enable young., "
people from early years to understand and feel and put into words all the
hid&n things. that gO.on inside them, thus ending the conspiracy of
siletice with ayhich a child's development is now distorted both at home
and at school ..

Lawrence Kubte

Lawrence Kubie,a mychosnalyst, knows the danger in maliaming
, the conspiracy of silence. He is trainedto help people discover their

authentic selves. He pos's a startling challenge to /eachers 'and
parents: Do we as educators have the right to help children map
'their interior lives so that they' can label what they feeli'Sbould
children know how to name the dynamics,of their behavior in rela-.
tion to peers and Adults? What connection can be made between
what a child feelt-and what 4 child is expected to lain? Are we as
evocators tlaintid to end "the conspiracy, of silence" by structuring
times in the classroom when it is both safe and sensible to explore
those experiences?

3inq 4167, the School District of Philadelphia has'sponsorecbthe
Affective Education Program in an aempt to answer these
questions. The program shows teachers, administrators, and parents
how to personalize learning k that a students emotional, intuitive,
and creative life can find legitimate expression in jehitiori to
academic learning. The ¢ffective Education Piogram tilt a% to find the ..
natural interplay between thoughts and feelings so th"gt each can
shape; inlluence,and enliven the other, We do not split learning into
two domains. Atilftive and cognitive are co venient categories for
taxonomiei, but in the classroom their di inctions are clouded.

.6.
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1 Educators are foncof describing their job as-eclueartng "the )vhple.

:chilc Education for the whole child must me5rt the integration of
thought andleeling so tat a gild learns to use an parts of the self,
rational antremotional, responsible'', creative ways. The Affectiv4..
Education. Program ha's ate4 curricula, Courses, workshops, andfo . .4 new organization 'strud es .designed to make room for the

... \ education of the whole . ild.' 1 . - . .
*

le group of eieverah-giade student' was taking a cours called 1

"CommunrcatiOns," ffeveloped fin the -Affective Education Prp-
, . gram. Since it was the end of the ictrool year, the teacher, Carolyn

Lawton, asked the students to evaluate their class exprience She . i
;asked if they had noticed any personal changes in themselves over -:---

thi past 'nine months. What followstarg,twoo tudent evaluations.'
I.used is be wary of talking to peopfe aoodfigersonalsratters (Of any%

race) but since this course I'm really inter'elled to people Race -is no 4
longer a barrier in communication. I'm not saying I love everyone arid

I get along with everyone, but at feast I'm not scared to find out about
people. I accept people' for what they are. Ypu can tell in class

ssions that i'm stPli not out of my shy mess. But I've come a long way. '
I've to n ;interest in smaller things, and notice details more. One -
thing that h tuck with me is the fact that humans a re.an imals. I never
thqught of ds that way,snd this has.eaused me to"notice human natVe.
Alsp something strange has figpgaz1 Every morning when I wake'up,
I'm happy because I'm not dead ariel realize I could.be any minute. I
sometimes see myself as a mass of bones and skirt and blood and &II,

, anything with fume orpersonality. (It sounds dumb (If it really moves'
me) I'm still ifty;-but I feel alive and as ii I'm sorriebodyt.and also as if I'm
nobody Siimetimes I feel lost, and I feel everyone is nobody I can't
'write how I,feet exactly, or nearly .

I'm still not intelligent or a hing, I mean I'm still flunking physits,
but inside I have gathed som g that I hope I wilyeel throughout my.
life. I guess t'hu's caring for er people and not begigocared to voice
my opinions and really noticing more of life whether it's a happy side or

_sac%t want yo take life for what I drrsnd what it is It may not sound like .
I'm aying'anything, but I knowtwiaat I Mew,

.
'- Margaret L

-.7 .Well 1 was always very open and would Sp y anything I want to and If
afraid of being Off down has you saw in class Maybe it is because I don t
care. I learn a little about myself that I didn't know like the role thing I
never thought of myself as a leader or a start but I guess I am I do get put

'Original spelling, punctuation. and wording have been maintained in these .
evaluations

6 7.
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down a lot But as yoU said-I ed9 come right back up again But this

, happens i 1p outlide and Ledoes Hurt my feelrngs-But %pretend it does
not bug me ut it does. I wouldlike toichaelge this but (guess I can. the
feedback% et troll% you was toogood to-be true. Has you notice I )rn

',,alway put .yself down i have to stop thisit bug I don't even know 411 I
- dt; it and am aware a lot I learn how to change a mood irl.as 'rid I

don't think you tried-to teach 'that did you This is-Ore-first time I ealry. wrote sonfejhing this Io g abotit myself you must have dud someth. g to
me and I like

I would have ihe better d.13ut I can spell tt ik one Of my hang,up.
Mark,Sy

1

,

Such evaluations are reiparkableetpr theiccector. These students
4ived in a classroom vfher4 it was possible to explore some of the
hidden dirriensions of individual and group development. For both
Mark and Margaret, "the conspiracy of silencethat Kubie spoke

*about is broken. Margaret describes her ,fear of being "a mass of
bones and Akin and blood and not anything s4ith a nary)" or
personality," But she also tells us how she asserts herself-by talking ,
directly topeople Ve?y different from herself. She has developed an
appreciation for small details and rejoices each Aloriaing that shk is

ive.. She wants-to be enraged with people by_caring for others and
ly,acceiting them fat what.they are.

. Mark does not write as well as Margaret does. He regrets that he
doesn't spell correctly. Bet he marvels that he was able to write so
much in this compositilon He discovers; to his amazement, that he

--has leadership ability. Formerly he hid his hurt feelings about being
putidown by peets;.now he can say that this bothershim and that he ,

woblq like to. change it. .When his, teacher tells.,him 'that he
deprecatel his self-worth, it strikes home. He keows he must stop ,
dis ing himself. .

result of trte Affective Eltication Program, both Mark and
Mratga tare more conscious of who they,are They alsO know the
steps the must take to furtherthelt growth. They are not "finished
pro4ucts, )although"they arej)eginning to take some responsibility
for their development. Mark 3nd Margaret par 'apated in ,a high
school course sponsored by the Affective Educat n Program. Whai
kind of clasgroom organization and climate.stim lated the kinds of
growtFi described? Flow does this classroom differ from traditional

: orles? How is it the same?
Marty teachers believe in the old saw, "Don't stniJe untilpe

e
Nib
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.. Christmas.;' Teachers can smile whenever they thoose"if they take
0.5' the time to besyre the students understaridthe goals'falf the class, ,...

and theSlimitsArid potentialities for. social interaction. Affective Eck,-
' cation Pric4ram teachers. are encouraged to make putylic their non- -

... negotiable rules or standards of behavior. These rul?s, to be.effec: .

live, must be fair and few in number,. They must be stated inClear A an-
gunge. iiley should have a face-value logic. And they should lieloth
enforceable and consistently enforced. I /
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Shared Responsibility.

Ttie beginning of the schOol ye'ar is not too early to introdUce the'.notion of shared responsibility .for. maintaining current rules orneiotiating,new one Educating the whole child means that the stu-,. idents become less dependent oFl authority figures for mainiainin'gdiscipline as'the students develop more independence anthinter-dependence. From kindergarten through tyetfth grade we involvestudents*in setting, monitoring, and enforcing classroom discipline.This involvement is designed. to reduce stereotypical we/they'struggles between students and teachers
A ticher might want to completely control some aspects of theclassroom, burcontrol of other aspects can be shared with students.,..Foi&example. the arit9unt of movement permissible in class might benegotiated, as might

the,pertodic choice 9f curriculum, the style ofleernink, or the frequency of homework assignments. Clearly theteacher is ihe final authority and must not relinquish rights, that.would damage the vaholeslaks's potential to achieve. But teachingstudents how to discipline themselves and how to manage time andresources are appropriate,,parts/laf
education. F rther, our evala-tion studies at the middle and sertior high school levels indicaterthati .

f
. when students share

responsibility for ,the, decorum of theclassroom, The numbei and severityof discipline problems are sig- 1nificantly keduced and a hitgher degree er CooperatiOn_exists be- .tween students and teachers.
By the tine students graduate iron; high school they Should becompetent to work in thre basic styles: dependently, int&depen-dently, and independently. Schools generally have emphasizeddependent Wang, while learping alone or in groups isofferedasman infrequent option..We believe4thAt students- creed structured 4.

1. l./- 9
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`-experiences so that they can Iwn productively in eacii of tCie tree
modes mentioned. 1

,Our 'Problems, Plans, and Sharing" classroom structure helps.
.

. students leap many'of the skills'necessarrtoworkindependently or
in small groups. To date.this structure has been widely used by ele-
mentary school teachers, but senior and-middle school teachers
have also found the format ukfiTI for short peiipds af time. The...d-Tart
of Problems, Plans, and Sharing is the classroom rneeting. Three dif-st
ferent kinds of meetings can occur depending on the pf eds of the ,

class. A sharing fleeting prqvides a ,timeforstudents tgo "shoW and
'tell",.about intergsts, skills, or hobbies "When children meet to set
plans,.they are organizing projects they intend to accomplish dur-

1 ing a given period of time. If students-have plans; they write-their
initials on the' pans board, they al5On2te the names of other stu-
dents who have agreed to work with them* The student chairperson
or the teaches asks if they will need/nistance in finding materialsOr
solvirtgPioblems. The teacher may also propose a plan ,for a 'small

.group. Generally,plan's are made for half-hour to one-hour time
segrhent's. At the end Ortheplanvession, various groups gather to
share products and evaluate the quality of the prdject.

The third.type of meeting ts the problems meeting. Stdents-sign
a problems,boardtosignify that they want time to discuss a eersonal
concern. The chairperson -asks, the signer if he wishes help from the I
teacher*, the class, or a small group. Thenthe student presents the
concern and the group or teacher may ask clarifying questions. The
teacher or chairperson' asks if anyone has ever faced a similar
problem. lis.ualiy,fparticipants volunteer similar events in their owgik
.experience. Firially, the-participants brainstorm alternative splutionM
and the student who presented the problem selects the solution that
seems most apprbpriate. Participants encourage the., student to
report any successes or failures as a result .of trying the st.lesiecr
solution 4

We observed a.memorable problems meeting in which t0
kindergarten girl codiplained that sometimes she.was 14ked out of
the house after schbol. VA/hen asi4cvtere her mother was at this
time, she saicrth at leer mother hid-errands to do. Several classmates
,spontaeousiy'repOrted that' they had similar, problems. "How did
you feel about being locked our?" asked the chairperson. "I was
scaredNcried, I kicked the door 'til my foot hbrd" she There,

. .

. 1 .
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were some knowing tbok's sharedin the grSup.'Now the Chairperson
mO.veil the discusicin to the problem-solvipg part of the proVss.
Classmates brainstormed the fplrowing solutions: "AskyOur mother
for a key and wear,it around your n'eck,";'"ask your motlierto make
arfangements with a neigh0,r.whq is. nerally at home k. that xou
can waincteyour moigr.*the piighboes house "; and finally, "ask
your mdther"at lunch time ifshe plat is.ro Ile at home afIRischbol.".
The gir'l decided4hathAying her*OtVn keylviliold help, he? molt! two
days 'later:she appeared in st`hooriiisplaYillga shiny key on a string

. -. 41,

'throue the'PrObilltni001,ons, a' lbeling,fOrmlrstitdonts I eara
*low to translate a globalabai. ; Aarled responsibilityZintdOb-
servable, skills. In the.problerns meeting they Jearn how to present a

problem, search' for alternative solutions; and make a comilitment
. tai fry one solution. Isoiation Tnd feelibgs, of uniqueness dissolve as,

studerus share ini,the urkiersality of common concerns 9t the tirpe
for making a decision Me person presenting !be piObietn iS;3'es4es
the feasibility of the solutions offered before rrrakkiiatomrnitment
to try one. ' . .

Plans meetings teach skills in taking initiative.b'y asking gtudents
to be explicit about what theylanrto learn, the phKsjcal a ndhu man
resources they' need, and an assessment of how much time the
project will takb Sharing meestingsgive studepts a chance,to present
projects and receive feedback' or yet another time to explore an
interest or curiosity Problems, Plans, and Sharing provides many op-
portunities farstudents to take initiativtndime leadership, thus

';trengtheningsheir capacity to think a eell7IdeMndenily. While
students can elect to work alone under-Thistructure, they canalsb
pursite projects as part of a small group or ream, therellehkarnins
some 8f the skillorking interdpe,ndently, .1

Some elementiary, school teachers try Problem, 'Plans, and
Shang twice a week , w hile others try it daily for two-hour segments.

.Because this format requires large blocks of, time;middle and senior
Thigh teachers use it less fretitientlyperhaps once or twice per week
or for special- qccasions.. '. ' 4

t;
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How 'to Teach Affeciively

The teachers in Ian affective education classroom vary their
teaching styles. They al'so expand the contents or kinds of knowledge
-that may be explored. In addition to the required curricula, students"
in:affertiye classroomslearn about the personal-lives and howthey

art with peers and adolis. At,the beginning of this discussion we '
quote bie -arid concurred withhis assertion that children had the

. right "to nderstand aiid feel and put into words all the hidden
. thirigs whir go on inside them, .." Klibie remarked that breaking

"the conspiracy of silence" about these subjects would "require..
new mores for our schools....';When we teach about theself am:1Th-
terriersohal relation's.asjegitimatesubjea areas weare in fact chang--
ing the mores of schools! 1

Many of the hidden. things-which go on. ingido students duster
arocrild three basic human coneernsn identity, connettedness,and,
control. These concerns, Originally, postulated by Mario Fantini and
Gera Id.Weinstein in Towarti a Curriculum of Affect, provide the ba-
sis fofmuchlA the curriculum content we develop. By concerns we
mewl thos$ preoccupations and needs that 'cauSepeople toilet tin-
easy or anxious rach concern generates,a series of pgrplexineques-
tions for the ttulgnt. When students are concerne about identity .
they ask: Who All ? What do I value? Am I a worthy persorr? Doesmy
body,serve rgiwkell? A concern for,connectedness poses thes4cont
cerns: How do I make contact with other people? Dootherake me?
How can t build relationships with whip that are mutually satisfy-!
int W,here mypiace in fhe world? A, coneeinSgr control manifests
its If in'these tiCit;stions: What cant really aceompAsh? Can my be-

; havior.,Natke a ckfference at home, in school, in the world? How csi 1
take t Oyu of my life? "

C'efiyerns are often disclosed through nonverWl behavigrs such,

7
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as poiture, gesture, facial expressions, and tone of voice. At other
times they are implicit in verbal statements that indicate a sense of-
disquiet: "I'll never be able to read well." "Most of the kids in this
class.dorit even know my name." "willat good can school do?" "My
people never.get an even break in this country." Too often, how-
ever, concerns represent a gnawing inner tension or inner mono-
logue of fears and hopes too vague or seemingly too personal to
share with others.

. We are not advocating an invasion of'a student's private by forc-
ing pvemature or inappropriate self-disclosure. Students have the
right to reruain silent about their inner life. They also have the right

.,,.loknow that they are not unique in their particular hopes and fears.
. Stiar)ng their concerns in'a supportive classroom can help them learn

how to differentiate between fantasy and yeality, between a thought
and a1 action. While the expression of feelings can have an intrinsic
positiye.value, Ive also believe that how a teacher work? with a stu-
dent's concerns.can have a direct bearing on Whethbr a childig
leatn adequately in school. Our assumption wascorrOboratedb
Coleman Report (1966), which found- that a student's sense Of per-
sonal efficacy or fate control had mbre impact on achievement than
pupil/teacher ratio, race, family background, teacher's education,
school facilities, etc.

..

,,,, A concern generally indicates lack of skill or coping strategy for
managing a personal, interpersonal,'or societal issue. Our curricula
and teaching.strategies try to identifythose nteds and then teach the
missing skills explicitly. For example, Mark (whose evaluation we
quoted earlier) expressed a concerri about being put down by his
peers. He said it bothered him, but he pretended it did not. Nevec-
theles, he wished he could change his situation so that he would no
longer be deprecated by.his peers..

The put-down is a common psychologicalweapon used by junior
and tenioi%hjih students to runt peers. It is a manipulative way of
gaining control over people by rehdering them vulnerable. Often,
when Students put each other down they have had little experience
in expiessing their teengs responsibly. Most of their negative fee

. hack is.critical and blaming; it is not intended to be constructive. 11 is
equally'true that students know few ways to express their positive re-

, gard for peers. Hence feelings are expressed in stereotypical;almolt
ritualistii ways.

.13 1,1



\ - hat recourse do teachers have if they All to help Mark? They--,

cart insist that hiI classmates stop this negative behavior. That may
produce results iii theclassroom, but itwilinot stop put-downs in the
halls or on ,the street. Norwill it give Mark much personal satisfac-0..

.., tion. He knows all too well that he has little power over this situatioo
without the teacnr's authority4Severaf interventions may be tried to
effect a more lasting and pervasive change.

. ,. . ..
.....
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Grouri Roles and Feedback

TtPtti

he teacher may decide to generalize roblem at first by teach-
e class how grOu unc-ton. S tca y, he might introduce

the notion of positive nd negative g oup.roles. Together with the
class, he mig5i cievelpp a list of behaviors that allow the grciup to

cwork productively. StiFne candidates for positive group roles in-
clude: the Participator--=always getsipvolyed; the Idea Person-rsug-
gestsrivities for the group;.the Checkermakes sure the group is
aware of what is ham:liming; the Settler helps to work out prob-
lems; the Figf5Tsticks:up for what he btilieves; and the Attention-
Giveris responsive and ,atte lie to people's interests and n 4,

flaying elicited a list of posFve group roles, the teacher ca k
thelass to brainstorm a list 'of negative group roles. Some commern
negative roles include: the tosstakes over without 'considering
other;' needs; the Troublemaket provokes and irritates others; the ..wz
h owipff--,dpes things tbcrike the group stoP'and pay attention to

himself; the StomperTuts down other people's ideas and feefngs;
the Cop-Outwon't get itivolved;triesTto get the whole group off
the task. , - ' ,1,,, s .. . -

Once positive and lirr afive group roles'are defined, the Teacher
aski' students to think aboutse'eral grousituatio'nsfn their experi
ence. Students are encourages) to think of a time when they played a

.negative role and another occision on which they played a positive,
role. Then they are asketo write down as much as they can recall
about these situations: Their thoughts, feelings, actions, and inic-,.

'. :,,oft .
..

-, For clarity and economy, we use the masculine form of prononos throughout this
fastback when no specific gender iwmplied. While we recognize the trend away,from
this practice, we see np grafieful a mative We hope the reader Will impute no setust
motives, certainly he sexisrff is inte ded The Editors

15' 16



tion's. At this potnt the teather breaks the larger group into smaller
units of six or eight so that students can share their memories. Finally,
the teacher poses a task fbr th4mailer groupgtosolve.pne possible
problem might be: Examine the Ten Commandments; come to a

, consensus as to which five are in'ost important and place them)ri rank.
order. Before the groups start this Task, each student selects a posi-
tive -Ana negative role to play Por a 10qninute sequence. When the.
exercise is completed, students ,reflect on how it felt to blay these
roles. What were the costs and benefits for themselves? 'For the
groitp? The session ends when students make generalizations'about
gtoup roles and the implications they have for helping this class tb ,

-ttitictOri more piodAtively. Particular attention is given to how we
fodc ourselves,. into certain roles and what can be done to expand our
repertoire.A., .

We have found the concept of group roles so helpful in improv-
ing the way a claSs or smaller group functions that we have written
lessons for various grade levels. In An Education for Student Cob-
cans by Newberg, Horton, andKopple, amore complex version of
these concepts is described for high school students. While the ver-
sion we quoted ea'rlier is derived from The Together Bocric by Shul-
kin, Smith, and Doughty, it is appropriately used_with middle and
junior high school students.

StudentsSrdents will riot miraculously stop their negative behavior once
the teacher has introduceckthe concept of group roles. A teacher
needs 'a varied set of techniques, procedures and understandings
that allow feelings o be expressed and constructive behaviors to
emetge. Two other intervention ttiat'may,sangthena class'sability
to live and work,together are feedback and processing..

Feedback is a descriptive, nonjudgmental way of telling some-*
one how ybu feel about his behavior,To be effective it must also be
specific and tim We encourage teachers and students to use "I
Messages," a feedback mechanism developed by Thomas Gordon,
author of Parentrfffectiviness'Training. The itructur or this mes-
4age is as follows: (n me of person
you are addressing), when you (the
behavior.), I felt (the conse-:

quenc of that behavior to you). An "I Message" does pot require
thit th receiver do anything about the message; it only provides in-
focmati n. "I Messagei" may be either positive or negative. A couple

C,
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of pxamples ate: "Jai (father addressing teen-age sort)" when you
didn't write or phone for two Months, I felt hureand anxious, be-
cabse t had no way of knowing what was happening with you." Or,
"Mrs.AAiller (student talking to teacher), when you told me ['could
take caw of the plants I felt proud because I knew you trusted m,e."

"1,MXiages" can be used with any age'student at any ti e or dur
ing designated feedback sessions. The structure pr des a clear

sage and most importantly leaves the retponsi lity for what
s -MWd be done about the message to the receiver

Another technique for raising student awpre s of group dy-
namics. is processing. Generally, processing Ott rs at the end of a
class or unit Of work, Processing is a set of analytic procedures to
track the flow of individual 'and interpersonal actions, and it deter-
-mine3.4*Siv the task at hand is being dtcomplisfied.A group can pro-
ress its Ark by asking several peoefrating qustions: How 'do we

:lett right now? Did anyone feel felt out di; but tlqwn? Which
behaviors helped us achieve our, goal? Which hindered goal
achievement? When studentg are morg conscious of titir behavior,
they should be-able to describe to someone eke how the task was ac-
complished. Also, they should be able to repeat the task at t same
,or a better level of accomplishment,,

Group roles, feedback, and processing give the teacher ancl..stu-
'dents some' specifi ways 4o label and understand their behavior. ,
These techniques help participants break blaming cycles and manip-

, ulative power plays. They emphasize rafional, conscious process
while eespectirig the fact that people have a wide range of feelings,
some of whichAre nonrational. When people hake an adequate
vocabulary for describing their feelings and a safe procedure for ex-''
pressing tbem, they are less likely to use their feelings-to hurt others.
Further, vJhen people's feelings are valued, they are more likely to

'..feei involved and invested in an activity. These,techniques tend to
; de-mystify thdse elements that_ block.the accomplishment of tasks.

when people atg 'working, in groups.
.

a
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;tefl II iheelassroona t4hniques we have iscussed so farsetting
clear ectations foNileei;avior and introd rng.structtires likefrob-
lems, Plans, and Sharing that foster`StueleA !Ridership and coopera-
tion, using grit p toles, feedback; and pr essing, and being respon-
sive to student concernscome tinder t general category of creat-
'rig a positive climate for learning. SSC' I scientists point QUI that a 4f4

pc:skive climawis a key determinant in otivating an rnclividua) or a
group to work earl optinial levet. Can eachers'take the time to work
on classroom climate? In urban scho I sy.stoetris, problems liketan:°
deiism, violence, ,absenteeisK and droi39uts, provide arrirlle evi- 7
depce t estudents fegla profound. lienatinfroM school. Our st 1
lutid repot a anacea. But`our valthtion studies indica t

creating a sios v cliiateinoves tOward,s ol,
leaehers,In .le nirig ih a more p. sitiWdi(ection. tlye also hav4eViT

' device tifat airs ance become's ore regular...3nd that discipti
ferrals are reduced. Climate is '11-1 bedrOth on4whichthe rest "lb;
karningstruCture isbUift. Our - idence shovs that IluildiFiga si- ir
tive climate dOes mottvate stud ots to improve thellifiaile?,ii, aca-

.`""clernic subjects. 4 t

11.

A Pos' 'five klimate for to rning

.r!

.bt

.. ,t
z. . the Affective EdUiation flr tia dapted some of the methOds

first tried by lampolsky aod Vykstermari%in 1973 by which ohillirein_
learn' licv. V) use their irgaginatioq' to change their 'self-Image ,as
readerst We'start by teach' tl chilfen how-to relazi%hOr bodies, ''" '
Children, With -Warning prbdiern% ar.e freqienibt,anxieis or. witri- ,

drawn, We tefax children so that they will be open to new er differ=I* A t i, r ient information abOut themseive Their teacher asks 'Mem to .
e

. *tingllten various 'muscle groups and slodvly relax. Or imaginative sup.
.,gestions are ofteled. Imagine yourself growirtggiler arid taller until*

lir ' ,

.. ,. , ,-,,,,,: 'Li .-
, t,

,
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y u areliigger than thehiggest person you kriow; now let yourselfprink into a tiny ball, becomingtvery small; finally, be your, own size,fully relaxed and easy. When'thirdren are comfortable in mind andbody, the teacher takes the'clai's on a guided imagination journey'
during Which thervisualiii.

themselves successfully reading and en-joying doing it! A bratch of.,tbe Affective Education Pogram,4he
r.Comrnunications Network, daoeloped the following exercise for .teathers to usi with poor readers:

I` Picture yourself getting ready to go home from school You remem- .ber that you gqta new Library book today thlt you wanuo take with yci.You gopver to your desk an4 get it mit, thinking to yoMitlf, "...This is go-ing to be a great book." Yo g° home and, after you greet people there,you take Sour library book and you go tc4 a place,there youcan makeyourself comfortable reading. See.yourself -gettifi sdarnfortable there.146.w you look at the cover of your mbook and you kt' title.'Reallytitle.eallypicture yourself opening the book and see the first page. See yourselfd reading4 he first pa gein d then the Alrea4 you're enjoying your,r book. You feet happy and co fortable reading there in your favoriteplate. Find the 014ce in your y.erhere you feel happiest. GradUally

4.
you read the whole book ee yourself getting page. -You dose

19



- e
the book ind-yotioalrop-anchfitriourseit

Wow, 1 did it again! I
read another whole book and) really like it.'' Now see yourself slretch-
kilt because you've been in your favorite spot for a long time. Actually
stretch now and listen to the sounds in the room andook around and
greet a friend with your eyes. '

Immediately after the imagination exercise students atebesked to
select'a book to read silently. We observed a group ofiecond-,
gradirspall of whom read below the, sixteenth percentile on stan-'
dtdized tests, move qUickly to find a book and then begin readrpg.

. Two students approached us wkt h their books and asked if theycobldt
jead to We were amazed th4 they hpdselected books with fewer

pictures and more wo rds per page tfiarrMost of the ones available for
thi,- tested ability levels.' TNexyead r an a un er-
standing. Wheii they sar a wed they could not pronounce, they
asked for help or they.sounded it out without feeling defeated. It is 0,
interesting to note that while the children,were reading their books
the teacher was also readi as book of interest to her. Periodkally,
students would interrupt her to ask help with a dJficult word. After
helping the child she would write the w rd on the black rd. These
words became part of the new vocieulary for this class. When the
sustained silent reading period was over, the teacher hered the
children in one corner ctf the roorn'to process the ex erien e. She
asked thtlse children holy they felt during th axatio period.iThey also shared their thoughts and feelings about th guided
imagination exercise. The teacher reinforced statements of children
indicating that they were imagining themselves as good readers.°

Teachers who use these mind/body techniques.report:thatitiust.1 the body relaxation part hi's a beneficraleffeCt O.n children'; readi-
ness to learn. This was especially noted among hyperactive children.jr The sec8nd-grade teachers who field-tested this project foun'd that
their-childsen's ability to persist with,a reading task increased, Over a
five-week peribcf, 'from three to 15 minutes during sustained silent
reading time. These teachers als9v- noted that in the books chil-dren chose to read the average number of wordsper pagel:rtFr?ased
from time to 37 words over the duration of the project.

.
The kinds of interior statements students make about their ability

to learn are powerful in determiningovhethet they will try talearn
fpr how long they will persist witg a task. We think children Can .

. beitaught to rndnitor their inner dialogue to become aware of the
statements that help therh persist and those that urge them to quilt

4.. 20 21
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We encourage children to read books about people who were per-
sisteni in overtoming difficulties. ON- teachers develop bulletin
boards with pictures and statement's illustrating the language and be-
haviors-of persistent people, in contrast with thpse who give up,

We do not necessarily intervene in the .01) teachers teach the
rnechanicswf reading. They are expected to use the best methods
available to *them,`Rafher, we focus on the ernibtiorial, attitMinal, ,

mativaiional aspects of learning If these processes operate pot-*-d,
tively, we believe the student becorties.more available for academic
skill develOpment. Evaluatior studies Confirm our hypothesis: Stu-
dents ihthe.classes described achieve at statistically signiftcant lev Is
on standardized reading tests; they also persist longer o g
tasks and write triere complet$ and complexly than do ntrol
groups.

Simultaneously with our work to help teachers improve the cli-
mate of the classroom, we alsp focus on how the vet), structure of
school can be changed to reduce feelings otalienatiOn and eliminate
the destructive aspects of cpmpetition: . .

.00

t.
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AIchool for All Ages

In 1970 the White House Conference on Children issued the fol-'
lowingrreport:

Competition . the gradrng system, are two of the gceatest=problems.facing an educatoi today wishing to improve a classroom or a school sys-tem. We do not advpcate the abolition of competition or grades perse;
we are certain that a healthy mixture of competition and cooperation is
necessary as a twentieth century "survival tool." However, Arffericazeducation has too long emphasized competition at the expense of a pos-itive, rewarding, and mutual learning experience.
A related problem is age segregation in sChools. Interaction

among students is largely limited to their peer group. Thus the
Modelirig-prOcess of learning from older people, thOse of working

. age and those who have retired, is virtu-ally absent during the school. day. Students therefore lose "perspective of how thee. le, cycle
,.unfolds; -they are unaware of the opportunities s of
succeeding stages they do not see how various'peOp 'fwith
these issues in their lives. We beher that students es,canwork and live together cooperatively, using each other solve
social and academic probleMs. Further., by integrating star. fati
ages we think we can break -down same of the stertoetyptcA biases
that produce slogatp,ind stances (ike"never trust anvil!. oVet30'/
and "the generation tap ', i .

In February, 1975, the Affective -EdUcation Pr4ram inaugurated, at tvv4,o separate sites a School for AllAges It is designed to speak-tO
the problems of age Ori and the negative aspects of compe-
titioh. Each school* troll proximately 160 school-age children
and 40 adults. Adults'com ack to school for various reasons:,T(aey
want a general educatiort degree (Get)) or a standard high school,
tiiplckna; they enjoy sharing their skills with other people; theyhave.. -, 22 23,
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An adult student helps a second - grader draw a picture and write a story about a floe
when he felt really good

.
a high schoot diplenia but want a chance to setter their career
options. (

Four adults in each school are involved in the Career Char)e Pro-
gram. They receive.a.stipend from the stateofiennsylvania (other
adults in attendance receive no stipend), "which covers tuition, and
the cost of living for one year at a university. For three days a week
they attend classes at4 university; on the other two days they wbrk as
teacher aides in our schools. Of the first group of eight who gradu-
ated in January, .-1976, five were admitted in good standing to the
sophomore year in college and all eight secured higher paying and
more personalty rewatdfng jobs.

Students at the School for All Ages study the standard range of
academic subjects, bin the methods of instruction and grouping re-
fled the Affective Education Prograg',s desireto promote a balance

23 24,
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An aduh Student n her mid-fifties attends classes at the Schodf for All Ages She plans to
. 'sh school education

between independent, interdependent, and dependent learnmg
styles and to decrease competitioji. School-age students meet in
peer grottos, consisting of a two- of three-year age span, for most of
their academic subjects. Adulti' are integrated into all grades from
third through twelfth. Over one-third of the population is involved
in cross-age tutoring designed to upgradeobasic skills. Social sci-
ences, art, and music courses and family giooup meetings consist of
intergenerational populations. .

Children seem to accept adults as a positive influence on the life
of the school. The following excerpts sample younger students' per-
ceptions of the adults., 4.

.
,

IntervieweWhat about the adultsbeing here?
Fifth-grade boy. Trouble is kept down because they are here

4
Interviewer: What's the purposeurpose of this school?
Tenth-grade boy: I think the purpose into get people working to-

gether. That way you can get to your problems. And this place gives
adults a second chapce. I like it. You get to show the adult students what

.i.,they don't know. . ,
Interviewer.' flow do you feel about the adultOleing here?

24 40
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Tenth-grade boy: Adults comingrback shows me what their mistake-..4

was. I think twice about dropping out now. Sometirries they help the .
teacher. Some ask for help. They make'people think they ought to
bequietin,class. They disagree a lot, and other kid? get quiet when they
talk. . .. 1

While these schools are still at a formative.stage, one fascinating. .

evaluation result cane Shared. It suggests that some of'the negativ.e
aspecp of competition have been eliminated. After 100 houre of ob-
servation, evaluators reported that itudentswere involved In corn=
petition during only 3% of the time. Forty-seven percent was.devo-

4-- ted to individualized leernitag and 42%.of fhe time to cooperative
learning. . .,

The Schools for All Ages are but one of several alternagve struc-
tures sponsored and developed byathe Affective Education Program.
For the past six years we have sporwed an alternative high-school
called the Bertram School for Human Services. We train faculty to

Integrate affective metlypds and the teaching of basic skills. The
school emphasizes.career exploration in liumanseiryice jobs. The 200
students who attend this school work a minimum- fight hours per
week in day =care centers, hospitals, nursing homes, and schools for

1 the handicapped and retarded. All eight faciiitt members of the
school conduct special class meetings ca(led "family groups,"The '. farnilygroUp curriculum, developed in collab.oiatiOn with the Affec-
tive 6ducation Ptogram, teaches basic personal and interpersonal
skills necessary for success in human service jobs.

The Schools for All Ages and the Schotl for Human Services are
. examples of off-site school organizations, The basic concepts in

these schools are also replicable as part of a regUlar school's organi-
zation. We are committed v workin a large urban district within
existing facilities and organizations. ut we also lielieve it is neces-
sary to stretch the boundaries of ho schools are organized by de-
signing new structures -that meet pressing academic and social
Reeds.

In'the Schools for All Ales we work with some of the parents
.whoschildren also attend our school. Thase parents are students in
our' schools. But when we work in traditional schobls we must reach
out 'to involve parents. Without their involvement an important
leg in the parent, child, teacher triangle is missing; hell; cornmun i. Ii1W'

,,-,. cation linkagesare weakened. We are committed to finding many
a, different strategies to gain involvement.

. . 25 2 6' ,
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. Parent Education ,

: .

At the simplest Itvel offer parents information about the goals

and methods of aq affecitve class'room. Often .the ptents become

intrigued by the ,coMmunication .skills we tekh and welcome,;
chance to learn ways to improve their parenr/ciftrelationship. Par-.

ents gain itipporj and insight by sharin eir problemsin child rear-

ping with others. Sometimes fhey rolelWaytconflict situations and ,

search' for alternative solutidtis to, thorny family problems. Using
techniques developed by Gordon, Rogers, Carkid, and Ginott, par-

ents learn to listen at deeper levels, to exprqss fee ngs more openly,

and to search for soluttonS to conflicts !hat are honorable to both

parties.
.

In addition to helping parents with conflict resolution, we have

asked theM to encourage their children to !Peak about their learning

experienCes at ho7. Several parents have locked troubled at this

request. One 'parent said, "I was raised that yot ate dinner quickly

Without sppaking." Other parertts nodded assent. The group leader

explored the possibiliti of changing that family norm as a way of

helping their children to perform better in school. Most parents

thought it was worth a try.*
To expand the variety of interactions betv4en paient and child,

we published a workbook called-Family Rituals preparedy
and Shulkin. Parents select one child in their family to work with for

15 minutes five days a week.-The family Rituals exerciseg are simple

learning and sharing activities that are fun to do, 'Ritual time" gives

-t4rer Milner has conducted aSiutty in Atlanta, Georgia, showing thitt a child's ver-

bal abilit). and reading readiness are influence by a number of home factors She found,

for example, that parents of children who silre poi:My-on reading tests in firstgrade dis-

courage conversation at t herbreakfast and dinner tables

;6. 2'1.1*



,a family
.
a fixed time- to practice listening, speaking, reading, and

writing skills and thereby reinforces the teacher's classwork.
One other area of our parentiducation program trains adoles-.

cents for their future role a parents. Through the Family Life Stu dies
curriculum developed; by Gibson, Jones, Adorno, and Holtzman,

.students explore heir family's structure; the values, rituals, and tra
ditions they were taught the methods of discipline and the styles oft.
communication. These high school students read case studies, liter-
ary descriptions, and anthropological accounts of how families in
various Aaterican communities,are organized. When students have a
'dearer pictU re of their own family system and can see it in relation to
another's, they re in-a better position to make informed choices
about the kind di' family they MO to create.

' -
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The p'rogram's Impact

TworkThescope of the Affective Education ogramlf includes
finding ways to use a child's energy, imagination, intuition, and feel-
logs to be successful in school and in later life. Many of the skills we
teach are life skills;" their value should increase asthe student be-*:
comes a worker or starts a new family. But students and parents do
not need to wait for later life to see the results of our work. Our
methods do yield statistically significant, results for students when
measured on standardized reading tests at the elementary, middle,
and senior .high school levels. ABA:five education students at the
elementary levels persist longer on' re4ng taskswrite moreill-
ingly, and produce a higher quality wriWg than their peers whVare
notin the program. Affective students in the middle school were ab-
sent one-half as much as their counterparts in the regular classes. 1
High school students in the Affective Education Program have shown
more positive attitudes toward themselves, their teachers,and their
classes than students in the regular'schoolprogram. Thei also attend
school more often and receive significantly fewer discipline refer-
tra Is. And students at the Schools for All Age& have shown substantial
skills in working cooperatively in a school situation.

Our methods for training teachers and other school personnel
are similar to the ones we use with students:Pi-he issues we work
withself-concept, effective interpersonal relationships, fate con-
trol, and,mastery ever academic subjectshave universal value.
While teachers 'do have greater mastery over subject matter, they too
are re-4xamining their, basic life concerns in-light of current situa-

;-.. tions. Teachers must know themselves before thercan help stUdents
ii Vi their self-knowledge. Teachers !Aril the theoryand the
methods of affective educations They alsodearn how to connect

28 4 d
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theory and practice to their own lives and the sdbiectstliey, teach.,
When:otir Ataining is short-term, we focus on one or two discrete__
slCilts suet as conflict resolution, active listening, setting appropriate--

assroomJimits, or using role play to teach social studies. In recent
years a staff of 10 affective education trainers has been treining ap-

--

proxily 2,000 teachers, odministrators, and parents a year. For
sniallerTrouPs of *people, about 300 per year, we broyide'T-deptb

:training in. restructuring part of a school, organiiing an alternative'
prograin, or pursuing a basic issue such as reading, using an affective
orientation.

Over the past 10 years the Affective Education Program kas ex-
perienced threeclifferell supfirntenclents, budgetary cuts, and in
ffatiorrary (Orals. Yet we continue tosurvive, prosper, and receive
validationi for the quality of Outwork.

Three dipects of the 'Affective Education Program havelken
cited by Tide III as exemplary projects worthy of validation: the

1.

z .

T eachers are involved in a simulation desgned to give experience of how people'i.ex.
pecrations shape the,. behavior\ 24 30
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CpnimuniCations Network,_whi4 focuses-on improving-listening,
speakin4, reading, and whtinethe Teacher Expedation Project,
which raises teachers -awareness of ttow low expectations influence
their studege abilities to learn; and the Schools for All Ages, which
stress ige-airegration and. independent and cOper e e learning

"styles. The Schools for Alt Ages ha$e received nationlpress atten4

.

tidirand are'now being studied for 7.1plicatOt by several schools in
the Pacific Northwest. In Philadelphia our wor centers on disadvan-
taged populations, but our curricula and methods dfetividely used in

. middle- and upper-income communities acrqssAmerica and in
several foieign countries: (Together with other colleagues in the _ -.

field, we have been creating "new mores for schools," mores which
give children .rnore control over their lives, a greeter respect and
concgrn.for others, and the pleasure of being successful learners.

&own, George Isaac; Yeomans, Torn; and GEizzara, Liles, eds. The Live Class-
room: Innovation Through Confluent Education and Gestalt New York:
Viking and Compass, 1975.

Borton, Terry: Reach, Touch and Teac h. Student Concerns and Process Edu-
cation New York. McGraw-Hill, 1970.

Jones, Richard M. Fantasy and Feeling in Education. New York: New York
University Press, 1968.

Newberg, Norman A , and Levin, Marc N. "The Classroom as a Laboratory for
liVing.". In Real Learning: A Source Book for Teachers, edited.by.iikele
man, Allender, and Yanoff. BostOn: Little, Brown and Co., 1976.

Newberg, Norman A. "Sharipg Responsibility for Learning." In Real
. Learning: A Source Book for Teachers, edited by Silberman, Allender, and

Yanoff. Boston: Little, BrowA and Go , 1976.
Miles, Mithiew. Learning To Work in Groups New York: Teachers College,

1959.
Sloan; Earlene 'Intervention Designed To Effect Teacher Expectations."

Ph.D. dissertation, University of Massachusetts, May, 1977.

Staff members of the Affective Education,Program produced the follow-
ing articles. Each offers an in-depthitiew of an aspect of our work. TheseArti-
des may be obtairled by writing to: The Affective Education Pr2gram,Sc%ol
District of Philadelphia, Room 323, 21st at the Parkway, Phibidelphia, PA
19103.

Gibson, Jessie. "Affecipve Parent Edricatione 1976

Gollub, Wendy. "Affective Education and Reading " 1977.

Staff, "School for All Ages Program 1976-77 "
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